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Pucklechurch CE VC Primary School

Intent

Our geography curriculum intends to support our pedagogical principles by:

For our learners at Pucklechurch, geography will...

Nurture social and The geography curriculum at Pucklechurch will help to produce effective
contributors, who can participate responsibly in political, economic, social
and cultural life and have developed informed, ethical views of complex
issues.

emotional growth

Promote Children will learn what it is to be a geographer and through this they will
e experience subject specific thinking and problem solving and relate this to

metacognition themselves as learners now and in the future.

Champion Our geography curriculum will study different places enabling the children

o e d to consider similarities and differences between different cultures. They
inciusiveness an will gain an understanding as to how the physical features of a place
([ TR 1T =11 [2=L A contribute to cultural identity.

Raise aspirations Through studying geography at Pucklechurch, the children will understand
that their actions can have a positive impact on future generations. They
will learn about the wider world and have ambitions to travel to the places
studied. They will experience what it means to be a geographer and the
associated skills.

To enable the realisation of our intent, as specified in our Curriculum and Pedagogy Guide, we aim to
achieve this by creating knowledgeable learners.

Building Knowledge

Key Concepts
Our geography curriculum has been influenced by three key concepts that we revisit throughout the

primary phase to allow children to make connections and links to previous learning and build
conceptual understanding. These concepts are:

Location
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Making connections through....

Concept
Location

Key Questions

Drivers

Where is the region located on the map?
Where is it in relation to our country/continent?
Where it is in relation to other places previously
studied?

What countries/continents boarder it?

What continent is it in?

What oceans and seas is it near?

Is it in the Northern or Southern hemisphere?
How close to equator is it?

How does the location effective the physical
features including climate within this region?

Locational knowledge in geography is important as it
forms the foundation of geographical knowledge and
understanding. It will provide pupils with a reference
point to place all subsequent geographical learning. A
firm grounding in the basics of local, national and
world geography contributes to
a contextual understanding of place as children begin
to understand how the position of a place effects both
its human and physical features. Global locational
knowledge also contributes to students’ relational
understanding of global connectivity and deepens
their understanding of their role as global citizens.

What are some of the key physical features of this
place?

How was the land used here now and in the past?
How do these contribute to the functioning of
society?

What kinds of economic activity happens here?
What are some of the key manmade features of
this place?

What are the main exports of this place?

Why would people visit this place?

What are the differences and similarities of this
place to others that we have studied?

Through studying different places children will
develop a deeper understanding of the natural, built
and social environment. Children will understand the
forces at work in shaping places, both now and in the
past. Through comparative studies of places children
will be able to recognise the differences in cultures,
economies, landscapes and environments across the
world and will be able to explore the links between
them. These studies will encourage children to respect
different religions, races and cultures further
developing their understanding of the World and their
place within it.

What is the cause of the changes?

Are these changes a result of physical or human
geography?

Are these changes permanent or temporary?
What are the effects of these changes on the world
we live in?

How will the change effect future generations?
How do we not compromise future generations?

Studies of this nature are important as they allow the
children to understand how basic physical systems
affect everyday life and how everyday life can affect
physical systems. Environmental change can occur
over both short and long-time frames, and both
timescales have interrelationships with human
activities. From here, they will be able to make
sensible judgements in their roles as global citizens
about matters involving relationships between the
physical environment and society.
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Each of our chosen concepts help to form our big ideas of geography. We share one of these big
Ideas with the children at the start of each session to encourage children to make conscious
connections between their learning and activate schema.

Location is where a
place or object is
positioned

Places have a

unique set of
features depending Human and physical
on thier loacation geography effect a

location and this
can have an impact
on a local and global
scale

The human and
physical geography
of a place interact

to define its
features

Mapping Substantive Knowledge

The children will learn the names and locations of continents, countries and cities from across the
World. The children in Year 1 will begin by focusing on the location of our school and their homes
within Patchway and then England. The children will then learn the locations of the four countries and
capital cities of the United Kingdom. In Year 2, the children will begin to focus on the seven continents
and five oceans and understand how the location of a place effects its climate. In Key Stage 2, the
children will begin to locate an increasing number of countries from within these continents and
describe their locations using lines of longitude and latitude and in relation to the seven seas. The
children will continue to study how location effects the climate and geographical features of these
places. The children will then begin to focus on the location of some major cities from across the
World and their physical and human landmarks and know and describe where they are located within
the places studied.

Each Year, the children will study a place behind the location in more depth. In order to make these
studies more relevant or real to the children, the chosen places are linked to their historical or
scientific learning and in line with their locational knowledge. The studies may also be a pre cursor to
subsequent historical studies enabling children to explore how the geography of a place has impacted
on historical events. They will look at human and physical features of each place studied and as they
move to lower KS2 they will look in more depth at the re occurring themes of trade, climate and
tourism in each of the places studied. In Upper KS2 they will also look at the land use, topography and
landscape of each place and the links between these. These places will be from a range of continents
so the children can compare and contrast their knowledge of different places of the world.

Each class will study a feature of physical geography, outlined in the National Curriculum. The features
that are studied will all be geographical features that can change over time. Through these studies
children will learn that change is a normal process. It occurs at varying rates, at different times and in
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different places. Some changes are predictable, recurrent or cyclic, while others are unpredictable or
erratic. Some changes are natural whilst other changes are the result of human interaction. This will
end in a study of the migration of people and the different reasons for this.

Mapping

The use and study of maps is central to geographical learning and understanding. Maps are
important in: showing what is where; developing spatial awareness and thinking; informing
directions; representing the features and layout of the world (both local and global); recognising the
different features of a landscape and in exploring patterns. Children should encounter many types of
maps - from aerial views and picture maps to topographical and ordnance survey maps. As a result,
we integrate map-work into all of our geographical units of work to support the understanding of
our key geographical concepts. We have created a progression of knowledge within mapping to
ensure that there is a depth of coverage that ensures the children are proficient in using and
drawing the different types of maps.

Using and Interperating

Postion and Orientation

Drawing

B EWVE Symbols

SasEs Perspective and Scale

Digital Mapping

Cities and
Countries in the
World

My Class, My

School, My Road Germany

London and
Patchway

United Kingdom Bristol North America

Continents and

Different Biomes Greece
Oceans

Vegetation belts Counties and
Jamaica and Climate Cities of the
Zones United Kingdom

Geography journey at Pucklechurch
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Building Disciplinary Knowledge

To be successful geogrpahers children need to use thier exsisting substantive knowledge to learn
disciplinary knowledge through the process of classroom enquiry. Careful sequencing of lessons, will
ensure children have accquired the relevant substantive knowledge to successfully engage within an
enquiry session, where the teaching focus can be on the acquisition and application of disciplinary
knowledge.

Observe,
measure and
record

Communicating
and Concluding

Using,
Interpreting and
analysing

In order for children to acquire the disciplinary knowledge of the subject, we have designed an enquiry
process than encourages the practical application of this knowledge. The enquiry process has been
split into four different areas and the disciplinary knowledge that children need to acquire in each
area has been mapped out to ensure it is progressive across the phases.

Each part of this process carries equal importance and children need to experience all of the areas
with similar frequencey to ensure they aquire the knowledge of what it means to be a geographer.
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Enquiry Focus
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Progression of Disciplinary Knowledge
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For each unit, we have mapped in disciplinary activities that support the substantive knowledge taught
and ensures that there is an opporunity for a practical application of specific disciplinary knowledge.

Unit 11- Navigation

Line of Enguiry Activity Disciplinary Knowledge
Observe, measure and
record

Wihere am .7 Geographers use a range of geographical sources to make

Children are presented with @ number of tables and graphs that geographical inferences, comparisons and predictions about places
depict the climate i.e. rainfall, hours of sunlight and averags
temperature. Using their existing knowledge children use the westher
patierns- to predict what climate zone the place is in and therefore
what country this could belong to.

‘Wihhere are the different dimate zones?
Usza themsatic maps to observe the positions of climate zones and the | Geographers use thems maps to study physical features of certsin
warying weather patterns common to these areas. Children can explain | places

what they have found out and pose any geographical gquestions that
their cbservations have raised.

‘Wihere in the world is__7
Usza atlases (index and contents) and globes to locate spedific Geographers use lines of longituede and latitude to explain where
countries and cities across the world and use lines of Longitude and something is

latitude to talk about these countries’ locations more specifically.

Wihat is it like in.____? Part 1 Geographers use the internet to help them find answers to
Children research some of the cities located to find cut why tourists eeographical questions

may want to go there, what is the climate like, what human features
are attractions, what physical features are attractions? Children use
the scale to work ocut how far away this place is from Bristol. Then
children research how long would it take to fly there and how much
weould this cost? Would it be possible 1o be get there by boat?

Communicating and Wihat is it like in.____? Part 2 Geographers present information as a report

Concluding
Children present their findings to the rest of the class to share what

they have found out.

Unit 11- Disciplinary Activities
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Knowledge Teaching Sequence

It is important that the children get the opportunity to explore notions more independently, find
patterns and rules and develop original ideas. At the end of each unit, the children will have the
opportunity to showcase their knowledge in the end of unit Knowledge Transfer. These projects also
act as a platform for children to pursue areas of the curriculum in an extended fashion through
projects that encourage them to practice higher order skills such as articulation, collaboration,
organisation and reasoning. These projects will make links to the real world and by taking partin them
the children will develop their confidence and aspiration. Therefore, opportunities for this kind of
work needs to be sequenced and structured well so that new learning builds on secure
foundations. Once the learners have accquired core subject knowledge both substantive and
disciplinary, they will be able to utiliste this to successfully take part in this independent application.
To ensure this is done, geogrpahy follows this lesson sequence. More information on this sequence
can be found in our Pedagogy and Curriculum Guide.

Retreive Retrefve Retreke Retrelve

Understanding our World L o L o .

Science, History, Geography Plickers; Bingo; Taboo; Link Cards; Just a minute

Guided Practice Independent Application

Substantive Knowledge

Activating Schema

Prasent nesw

Rephrase, Repeat

_ Elaboration
g Knowledge and Recall
B
. = Double F;

u = Multiple choice = Introduce = Sorting . Spreads =g
g questions explicit activities + Children |'_|3\-"E «Eres ians {j"::-lir
B * Matching pairs substansive = Games the capacity to N appartunities
b= f knowledgs . tzke partin = Mind Maps
= = Fill in gaps = = Labelling subject cific .
] : = Dual Ceding : ject spel = Triangular

* Brainstarm = Drawing enquiries thinking
13 = Small Steps images to -
c = Ellict represent new Any new * Pr\*ﬁ_Entlng End of Unit
g knowledgs knowledze knmdgljje findings i Knowledge
a through careful = Writing songs acnql:.n can = Cross curricular Transfer
b questioning and Iyrics a“i:c_ré“ writing .
E and prompting = Writing quizzes schemea oRpartunitias
© = Correcting
E mistzkes Oracy
‘o » Acting out projects
] processes
g = Filling in fact
[a] files

™

= Revist = Teach Explicit = Clasroom lead

R relayvant dizciplinary enquiries
Disciplinary Knowledge- Classroom Enquiry Substansive knowledge « Wadelling and

knowiledge = Process driven scaffolds

= Re vist = Clear available

praviaus modelling = Chack for
disciplinary process understanding

knowledge « §TS formed
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Assessment of knowledge

Ongoing assessment of substantive knowledge is an essential component of the geography
curriculum. This enables the teacher to ensure that all children will obtain the knowledge needed for
them to perform the desirable cognitive skills outlined in our pedagogical principles. We have built in
several opportunities for informal and formal assessment of the substantive and disciplinary
knowledge obtained. More information on this process can be found in our Pedagogy and
Curriculum Guide.

Guided activities to
independent practice

AFL and questioning
of new knowledge

Recall tests

Application of
knowledge through
disciplinary
opportunities

AFL and gquestioning of
prior knowledge
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Subject specific end points

In geography we have developed assessment points at the end of each phase. These are a set of
statements that the teachers can use to assess individual learners against in each subject. These
statements have been written to assess how the children use their substantive knowledge to
demonstrate an understanding of the subject specific concepts of location, place and change and
how they use their mapping knowledge and disciplinary knowledge to help them behave like a
geographer.

Substantive and Disciplinary Knowledge

Year 1 | Children can name and locate the four countries in the United Kingdom and their capitals.
Children can name and locate the fours seas that surrounded the United Kingdom.

Children know the differences between towns, cities, rural and coastal areas and they can name and compare some of the human and
physical features of each of these places.

Children know that people may visit places to see famous landmarks (London) or to enjoy physical features (Beaches in Lyme Regis)

Children can work confidently with aerial photographs and large-scale street maps. They will know how to find information on these and can
recognise simple features on maps such as buildings, roads and rivers.

Children can use this knowledge to follow a route on and even draw their own simple maps. They will know how to add simple infermation to
maps for example, labels and titles.

Children will be able to present geographical messages using discussion/drawing/posters/drama/videos

Example of End point documentation (Year 1)



